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Preface

This Long-range Plan (LRP) documents the work completed by seven long-range planning
committees representing the following planning categories.

Academics and Career & Technical Education (CTE)

Athletics

Visual and Performing Arts

Facilities

Safety, Security and Resiliency

Transportation, Food Service and Maintenance

Technology

While efforts were guided by the Equity by Design process (detailed later in this
document), each committee operated independently. This LRP acknowledges and
embraces the unique needs and starting points for each committee. As such, the specific
process followed and recommendations provided by each committee have natural
differences in approach and narrative descriptions. This is especially apparent in the Goal
Summary Sheets located at the end of the LRP, as each committee developed these
through their own unique lens.

This LRPis aniterative plan to be implemented and updated through approximately five-

year cycles. Periodic progress updates will be provided to the community, the LRP
committee members, and the board.
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Overview of 2022 Austin ISD Long-Range
Plan




Austin ISD (AISD) took a new approach from past Long-Range Planning processes by
working collaboratively throughout the district using a community-driven Equity by
Design model. This approach was used to ensure that historically underserved students
and communities were at the forefront of our decision-making, while ultimately benefiting
the entire Austin ISD community. Community representatives from most (if not all) school
board Trustee districts took part in this more-than-year-long process.

This Equity by Design approach to Long-Range Planning will help to address and
overcome some of the social issues in our community. AISD is dedicated to valuing
diversity, inclusion and meaningful engagement of all voices as we collaborate to improve
the common good.

This overview represents over a year of work and uses terms that committees have
learned through this process that may not be immediately familiar to the community at
large. These terms and abbreviations are defined in the linked appendix, Glossary of
Terms and Abbreviations.

Why Long-range Plan?

As time passes, the needs of students change and facilities continue to age. Long-Range
Planning allows for the anticipation of student needs to align resources to better serve
students. The ultimate goal is to foster the Seven Conditions for Student Success, as
defined by Austin ISD:

Culturally proficient, experienced teachers and staff

Recognition and cultivation of gifts, talents and interests

High expectations and support to meet those high expectations

Positive relationships with teachers and peers

A sense of belonging, empowerment, connection and identity safety

Rigorous, relevant and inclusive curriculum centering their language, racial and
cultural identities

e Well-maintained facilities that support state of the art instruction and support
cultural identities and safety

Historically our planning efforts have centered around buildings, but Long-Range
Planning is about much more than that. By embracing the interconnectedness between
our vision for academics, fine arts, athletics, facilities, technology, food service, safety and
security, and transportation, we can plan more holistically to better address student
needs and optimize our resources.

By working in seven committees focused on different topics and following the Equity by
Design process, the Long-range Plan (LRP) provides recommendations that address
facility needs while simultaneously addressing systemic issues. The goal is to disrupt
inequitable practices of the past and present while supporting scholastic achievement
district-wide.
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What Long-range Planning Is

With the strategic plan and academic vision serving as the foundation, the Long-range
Plan charts a course towards an equitable investment of resources, opportunities, and
support to insure the success of students at every level of every community. The Long-
Range Planning process was built on the principles defined in the eight steps of Equity by
Design.

The goal of developing a Long-range Plan through thoughtful and intentional
collaboration with our school communities was to:

create a shared vision;

identify historic inequities;

determine current and future needs;

establish a path of where we want to go; and
develop strategies for how we want to get there.

This Long-range Plan sets a vision informed by seven planning categories, explored by
individual committees and acts as a road map. The Plan informed which improvements
and facilities were included in the 2022 Bond, with recommendations that can inform
future bonds. It also identified operational shifts required to achieve academic and
affective outcomes desired throughout Austin ISD.

The following questions outline the LRP process and charge:

e What’s the problem? Understand the issues, especially those of our historically
underserved students and communities.

e Whydid it happen? Identify the root causes by looking at the systems beneath the
surface. In order to prevent problems from returning, deeper examination is
necessary.

e What will be done and how? Develop goals (a vision of a destination) and
strategies (a method of how to achieve the goal and address root causes of the
problems).

e How will we make sure the work gets done? District leadership will be responsible
and accountable for implementing strategies that are within their purview and for
periodically reporting out publicly on their progress. Additionally, bond projects
are monitored by the Community Bond Oversight Committee.

e How are strategies prioritized? Develop an equity-based “Decision-making
Framework,” to evaluate recommendations providing transparency on how
decisions are made.

How this Long-range Plan is different

Throughout this process, the planning team, made up of AISD staff, consultants and the
community, acknowledged the past and current harm and trauma inflicted upon our
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underserved communities. The district has employed policies dating back decades
resulting in inequitable opportunities and outcomes for some of our students. These
actions, including the more recent school closures, enabled racist ideals and damaged
communities. This LRP process was designed to not just acknowledge these mistakes but
also actively work to grow facilities, opportunities, and resources to begin repairing the
damage done.

This ‘growth mindset’ was implemented with the intent to double-down on investments in
historically underserved communities, creating the conditions for all students to succeed.
There are unmet needs throughout our district and the Long-range Plan includes
strategies and investments that benefit students and staff district-wide.

Long-range Planning Committees

The LRP takes a comprehensive look at the educational experience provided in Austin. To
do this, seven committees were established, each analyzing a different aspect of our
students’ education. These Long-range Planning Committees (LPCs) are ad hoc advisory
bodies established by the superintendent and are made up of parents, community
members, students, educators, and district staff who represent different segments of the
community.

The purpose of the Planning Committees was to develop a set of long-range plans
including a prioritized list of recommended capital projects and operational strategies in
each of the planning categories:

e Academics & Career and Technical Education (CTE) - Includes, but is not limited
to: Special Education; Advanced Academics; Curriculum; Dyslexia; Early
Childhood; Library and Media; Multilingual Education; School, Family and
Community Education; and Social and Emotional Learning

e Athletics - Includes, but is not limited to: Athletics programming, Pre-Athletics
programming for PK-6th, requirements for participation and barriers to access of
Athletics and Pre-Athletics programming, Athletics facilities

e Visual and Performing Arts (VAPA) - Includes, but is not limited to: VAPA
Programming, access to equipment and supports, requirements for participation
and barriers to access of VAPA Programming, VAPA facilities

e Facilities - Includes, but is not limited to: planning for current and future use of
facilities, access for users of all needs and abilities, outdoor spaces and amenities,
site access and infrastructure; alignment of facilities, facility condition, and
educational vision

e Safety, Security & Resiliency - Includes, but is not limited to: physical safety
infrastructure at campuses and other AISD facilities, policies and practices for
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campus safety, policies and practices to create emotional safety and resiliency,
relationship-building between students and safety staff

e Transportation, Food Service & Maintenance - Includes, but is not limited to:
policies and practices around transportation services and support programs
between home and school, access to food during and after school, and maintenance
and upkeep of AISD campuses and facilities

e Technology - Includes, but is not limited to: policies and practices to support
technology literacy for students and families, provision of appropriate and up-to-
date teaching and learning technology, policies and practices to increase safety
around programs and technology

More detailed information about the LPCs can be found in the LPC Charter.
Contributing Members

The LPCs were composed of a broad cross-section of perspectives, including students
(current and former), parents, educators (current and former), campus leaders,
community members, partners, and central district staff. One or two individuals in each
committee took on the additional commitment of serving as chair or co-chairs for their
respective committees. These individuals volunteered their time to help create a better
future for the students and families of Austin ISD, and are listed in this Appendix:
Contributing Members.

Community Engagement

To practice Equity by Design, the district engaged extensively with community members
in a variety of different ways, enabling participation and feedback from a broader cross-
section of the community by going directly to these community members.

These efforts included:
e Phoneinterviews
e School events such as PTA and CAC meetings, principal coffees, staff meetings,
field days, etc.
e Neighborhood and community organization meetings
e Onlinesurveys.

Community engagement activities were designed to center the complex needs and
interests of Austin ISD’s diverse stakeholders. Families and communities within our
district reflect broad diversity of race, ethnicity, incomes and needs. To meet the unique
interests of these populations, the Long-Range Planning process sought to:

e engage those adversely affected—who we have historically failed to engage
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e engage traditionally involved interest groups (e.g. PTA’s, CAC'’s, industry partners,
etc.)

e host opportunities to collect paper copies of feedback

e recruit community leaders to serve on Long-Range Planning Committees and to
help spread the word about engagement opportunities.

Here is an interactive map of our engagements:
https://storymaps.arcgis.com/stories/6d3adéb77162467ea7a17a%9e73533572

Here is a summary of our Phase 1 engagements:
https://www.austinisd.org/sites/default/files/dept/Ipc/docs/Enagagement%200verview
%20English.pdf

Summary of LRP Process

The Long-Range Planning efforts began in the Fall of 2021 with recommendations
provided to the board in the Spring of 2023.

The following is a summary of the Equity by Design process, as applied to our Long-Range
Planning efforts. This section is intended to provide a high-level overview of the entire
process. Each step of the Equity by Design process is further defined and discussed in
detail later in this document.

Identify Underserved Groups/Schools

e Student demographic, neighborhood (Social Vulnerability Index), and facilities data
was triangulated to determine the most underserved communities and schools
within AISD. Twenty-five (25) schools rose to the top with facilities rated as
‘average’ or ‘worse’ condition, consisting of a high proportion of underserved
students, AND located within neighborhoods ranked as ‘high social vulnerability.’

Conduct Focused Community Engagement

e To best identify the problems experienced by students in historically underserved
groups and their communities, listening sessions and one-on-one, semi-structured
interviews were conducted primarily with people who attended or worked at the
25 historically-underserved schools that were identified.

Generate Problem Statements

e Themes from the focused community engagement insights were used to develop
unmet need statements that identified what the underlying need was, who was
affected by the lack of each need and where (if applicable) the need was most
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prominent. These “unmet need” statements were later refined and referred to as
“problem statements.”

Identify Root Causes

e A multi-step root cause analysis was conducted to uncover and define the
underlying systemic causes of the identified problems.

Map Assets

e AnLRP committee workshop was facilitated to identify things that were working
well within the district (assets). Simultaneously, district data was used to create a
data explorer that identified which programs and resources were currently located
at various schools.

Define Goals

e After understanding the key problems facing Austin ISD, as well as the things that
were working well for the district (assets), LRP committee members began the
process of articulating the desired state of the district in the form of goals. The goal
development process encouraged committee members to think through the critical
components of the intended outcome, including the desired change anticipated,
who is the intended beneficiary, how we might measure the progress, and how the
goal links to the Seven Conditions of Student Success . Focus remained on goals
which impact historically underserved students and communities.

Define Strategies To Achieve Goals

e First, the committees came to consensus on the ‘what’ (intended outcome/goal),
and the ‘who’ (intended beneficiaries), they brainstormed the ‘how’ (strategies).
Strategies were then divided into bond strategies (i.e. strategies which would
require bond funding) and operational strategies (i.e. strategies which don’t
require funding or would fall into the annual budgeting cycle of district funds). The
LPC ran both bond and operational strategies through different versions of a
Decision-making Framework (i.e. Equity Rubric) to prioritize which strategies had
the most priority based on how much of an impact they would have on historically
underserved students and communities. This prioritization was partially informed
by an Opportunity Index developed for the purpose of the LRP.
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Equity Reflection:

At the end of the process, the committees reflected on the journey they’d been on. Those
reflections are captured in a word cloud:

Summary of Recommendations

The recommendations that emerged from the long-range planning process are a
combination of bond-funded recommendations, which were passed to the Bond Steering
Committee, and operational recommendations that inform policies, procedures, and
practices within the district and at individual campuses.

Bond Recommendations

Bond strategy recommendations included focused project recommendations from each
committee, prioritizing “High Opportunity” campuses, based on the developed
Opportunity Index. The full set of recommendations was reviewed in a matrix to inform
the LRP’s recommendations for full modernizations, also focusing on campuses identified
as “High Opportunity.” Individual and joint committee bond recommendations can be
found in this link to the Bond Strategy Recommendations.
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Above: Image of committee members and district staff working together to find commonalities between goals.

Operational Recommendations

Operational strategies across all committees focused on improving access to resources,
programs, and opportunities across a variety of subject areas for historically underserved
student groups, communities, and campuses. Student safety and wellness (both physical
and psychological) were a large focus across multiple committees. Additionally, multiple
committees developed strategies and recommendations that focused on supporting
vulnerable and underserved families to enable them to engage in their children’s
education and advocate for their children’s access to opportunities.

Once defined, committees collaborated with Austin ISD chiefs to designate a level of
immediacy for each goal to begin (i.e. Immediate, Near Future, or Future). A summary of
each committee’s recommendations are provided below. Follow the link to access the
complete Goal Summary Sheets for each committee.
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Academics & CTE Summary

Academics & Career and Technical Education (CTE) operational strategies focus on
ensuring historically underserved students are provided fundamental, easily accessible
learning experiences at their home campuses. For many years, AISD has not provided
Black and Brown students, students with disabilities, students accessing special education
services, emerging bilingual students, and students identifying as economically
disadvantaged with these fundamental, baseline learning experiences and corresponding
learning environments. The intentional combination of the following efforts work towards
a future in which every child has the conditions to be successful at their home campus and
in away that is easy to access for caregivers and families.

1.

Programming - Goals and strategies establish and implement baseline
programming and support for early childhood and kindergarten, CTE, extra-
curriculars, dual language, and the core curriculum.

Facility Investment - Space, technology, and/or furniture solutions are
recommended to support early childhood and Pre-K programs, educator planning,
CTE programming, community partnerships, mental health services. Additional
facility recommendations focus on providing meaningful inclusion and the least
restrictive environment through universal design.

Enrollment - Ensure campuses achieve optimal utilization rates to properly support
learning for historically underserved students.

Staffing & Support - Implement equitable staffing strategies to better serve
students at historically underserved campuses and provide an inclusive learning
experience for all.

Centering the Historically Underserved - Prioritize the experiences of historically
underserved campuses and communities when making decisions, communicating
opportunities, supporting staff, and supporting students and their families.

Athletics Summary

Athletics operational strategies focus on reducing barriers to Athletics participation and
providing equitable access to Athletics programming, resources, and support.

1.

Reducing Barriers - Goals and strategies focus on improving awareness, inclusion,
and sense of belonging in Athletics participation opportunities for historically
underserved students through improved communication, coach resources and
support, equitable Athletics offerings, alignment across grades and vertical teams,
and academic and emotional support resources.

Resources, Goods & Equipment - Multiple goals and strategies focus on pursuing
additional funding streams to support equitable access to programs, goods, and
equipment needed for athletics participation.
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3. Early Athletics - Increase access to early athletics for Pre-K through 6th grade
students, with a focus on those who are economically disadvantaged, to prepare
them with the skills and knowledge to participate in middle and high school
Athletics.

Facilities Summary

Facilities strategies focus on providing historically underserved communities with the
infrastructure around and within campuses to ensure all individual needs and experiences
are met.
1. Functional Buildings - Prioritize historically underserved students and campuses to
address non-functional building systems and overreliance on portables.
2. Support All Users - Prioritize ADA compliance, the addition of universal design
elements, and multilingual signage at campuses.
3. Outdoor Learning and Common Spaces - Prioritize the addition or further
improvement of outdoor learning spaces, common spaces, and other spaces that
can house a variety of educational programs.

Safety, Security & Resiliency Summary

Safety, Security, & Resiliency operational strategies focus on supporting bond strategies
which will provide spaces that support student/staff well being, curriculum, training, and
programs for students/ staff. Strategies support alternatives to disciplinary action and
encourage more consistent safety protocols and procedures across the district.

1. Staff Training/Learning - Support curriculum, training, and programs, benefiting
students and staff. These focus on self-regulation, alternatives to disciplinary
action, increased awareness of bias, and encourage intentional, positive
relationship building at the campus level. Building relationships is key to students
feeling welcome on a campus.

2. Student Support Spaces & Programs - Support bond strategies that include
physical spaces to support students, and/or staff well-being by providing the
appropriate training to staff (teachers, administration, SROs, etc.) and a clear
understanding on the best practices on how to use these spaces correctly.

3. Consistent Safety Protocols/Procedures - Emphasize the need for consistent
safety protocols and procedures across the district with support from district
leaders on the implementation and accountability at the campus level to help
ensure a safer learning environment.
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Technology Summary

Technology operational strategies focus on increasing awareness of resources and
supports, streamlining access to systems and platforms for all users, and engaging users to
ensure change management occurs intentionally as new systems become adopted.

1. Increase Awareness - Revise approach to disseminating IT communications,
training, and forthcoming changes to remove unintended gate-keeping through
providing "audience specific" communications containing pertinent information to
the intended audience.

2. Streamline Access - Provision of on-site IT training interventions to educate users
on new or changed systems/platforms and the creation of an online "One-Stop-
Shop" where all AISD users can solicit on-demand training, submit support
requests, and access IT announcements.

3. Intentional Change Management - Retool the change management process to
include all affected parties (such as academics, administration, etc.) in the decision-
making process, solicit end-user feedback, and inform users of forthcoming
changes in addition to training for new systems.

Transportation, Food Services, and Maintenance Summary

Transportation operational strategies focus on improving safety and access both to
bussing and alternative-to-bus transportation methods, improving safety of students and
staff both on buses and at terminals, and providing systems to ensure safe site circulation
for all users and visitors to a campus.

1. Safe Passage - Ensuring safety of students from their door to school grounds and
safety of all users from school grounds into the building.

2. Access to Alternative Transportation - Communicating with families about
partnerships and resources for alternative transportation while also exploring how
to expand access to bus services, especially for historically underserved
communities.

3. Safety - Improving safety of students and staff both on buses and at terminals.

Food Services operational strategies focus on ensuring students have the appropriate
amount of time to eat, improving the quality and appeal of food service offerings, and
improving food access for food-insecure students and families both day-to-day and during
times of crisis.

1. Time to Eat - Ensure students have the appropriate amount of time to eat and
digest their food to be healthy and prepared to learn (Note: the highest impact will
be on students who access Free and Reduced meal services, but will ultimately
impact everyone).
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2. Improve Food Access - Increase collaboration and infrastructure to support food
access for food-insecure families both day-to-day as well as during times of crisis.

3. Appealing Offerings - Improve quality and appeal of food service offerings through
infrastructure replacement and intentional menu testing and sampling.

Maintenance operational strategies focus on improving facility conditions through
infrastructure replacement, instilling confidence from families through more transparent
communication methods, and providing support for professional learning to maintenance
teams to improve their ability to ensure safe, warm, dry schools for students.

1. Improving Facility Infrastructure - Increase collaboration between the Facilities
Maintenance and Construction Management departments for improved
budgeting, selection, and maintenance of facility systems needed to keep students
and staff warm, safe, and dry.

2. Transparent Communication - Improve communication around work orders and
resource donation processes with parents and community members to improve
relations and ensure appropriate maintenance of all parts of campuses.

3. Professional Development - Provide professional development to maintenance
teams to improve retention and timeliness of repairs and work on campuses.

Visual and Performing Arts Summary

Visual and Performing Arts (VAPA) operational strategies focus on providing equitable
access to VAPA programs across all cohort levels that match or exceed the quality of
programs offered by surrounding districts, ensuring appropriate staffing to support
program access, and providing all resources and supports required for successful VAPA
programs and experiences.

1. Access - Many of the goals and strategies for VAPA focus on the inequities around
access to fine arts programs across all cohort levels. Strategies call for increased
district-wide investment to adequately and equitably staff new and/or struggling
programs, while also promoting and supporting improvement of established
programs.

2. Staffing - Many of the access issues tie back to the root cause of staffing and
staffing policy. Multiple goals and strategies aim to address this at a district-wide
level by addressing the staffing formula and its impact on VAPA course offerings,
providing more professional development for Fine Arts specific staff, and ensuring
there is enough district-level administrative support for Fine Arts courses and
programs.

3. Supports for Fine Arts - VAPA goals and strategies focused on ensuring all the
supporting elements for a VAPA program to be successful are provided. This
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includes equipment, classroom/rehearsal/performance spaces, transportation,
leadership support, and scheduling.

Collaborative Recommendations

A set of shared goals and strategies were developed through collaborations between two
or more committees. The challenges and problems these aim to solve require approaches
from multiple perspectives and avenues. The shared recommendations focus on six areas
that include corresponding goals:

1.

Centering equity in district-wide decision-making moving forward (Equity in
Decision-making);

Providing after-school care and enrichment to alleviate the childcare burden from
historically underserved students and families and increase access to enrichment
programs (After School Care and After School Enrichment);

Ensuring students can get safely between their homes and schools on a daily basis
(Safe Site Circulation and Safely Getting to School);

Rebuilding community trust in the district (Campus Climate & Community
Relationships);

Balancing enrollment to support program access and appropriate class sizes
(Balanced Enrollment); and,

Ensuring students have access to the equipment, resources, and food needed to
engage in a variety of programs (Food Service Support and Supplemental Funding
for Equipment and Program Needs).

Long-range Plan Implementation & Update Process

The specific strategies for the 2022 Long-range Plan will be implemented according to the
timelines identified in the Goal Summary Sheets, ranging from “Immediate” (start years 1-
2), “Near Future” (start years 3-5), to “Future” (start years 6-10). Oversight and
accountability of this process will be led by a dedicated Implementation and
Communications Team. These are new staff positions in the department of Planning and
Asset Management to ensure implementation of both bond and operational strategies.
They will report to the Chief of Operations. Their specific tasks will include, but are not
limited to the following:

Interface with Campus Architectural Teams during the planning and design
process, alleviating burden on campus principals;

Coordinate with assigned departments accountable to LRP goals to track progress
of success metrics for the strategies; and,
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e Provideregular communications to the Long-Range Planning Committee, teachers
and staff, community, and the board of trustees on the status of the
implementation.

After the success metrics have been analyzed for at least two years to determine the
progress of the immediate goals, updates to the Long-range Plan will occur.

Identifying our underserved communities and focused outreach will be the first step of
the update process. This would start prior to the establishment of the Long-Range
Planning Committee to facilitate more streamlined and informed conversations with the
committees regarding needs. This was a key lesson learned from the 2022 LRP process.

This committee will reflect on the success metrics outlined in this current LRP and discuss
any updates to goals being actively pursued. They will also discuss the implementation of
strategies for “Near Future” and “Future” Goals, where applicable.

Lessons Learned:

The following are recommended changes to future LRP processes based on the
experience of the 2022 LRP.

1. Improved engagement of underserved communities. It is important to integrate
flexibility and time into the schedule to allow LRP committees to intentionally
meet communities where they are, literally and figuratively, to ensure authentic
engagement.

. Incorporate engagement around the Immediate goals and strategies being
implemented from the 2022 LRP to provide data points on their efficacy and
impact to the intended stakeholder groups.

. Begin the LRP process with focused outreach and data collection to allow
committee members to respond to facts immediately and have key questions
answered to make more informed recommendations.
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Portrait of Austin ISD through an Equity-
Lens




Equity By Design for Austin ISD

Equity by Design for Austin ISD is an approach to planning, communication, and
engagement that promotes the active involvement of communities who are underserved
by the school district. Equity by Design beganin 2016 as a part of work led by Dr.
Stephanie Hawley alongside higher education students, community members, organizers,
and leaders with the Mayor’s Taskforce on Institutional Racism. In 2019, when Dr. Hawley
joined Austin ISD as the first Equity Officer, she adapted and customized the Equity by
Design approach with AISD students, staff, and educators, resulting in the Equity by
Design for Austin ISD that was used to guide the LRP work.

This customized approach requires the engagement of caregivers, community members
and students as agents in the decision-making process who can provide their perspectives
and potential solutions to address current and historic systemic problems. While it
appears to be linear, it is important to revisit previous work to build upon progress and
address identified gaps in the process. Below are the concurrent activities of Equity by
Design for Austin ISD that guided the LRP process.
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Historic Inequity in Austin ISD
Timeline & Summary

In order to best follow the Equity by Design process, it was important to understand the
history which created the inequities experienced today. The following is a brief summary
of Austin ISD history (follow this link for a broader, more detailed timeline).

Austin’s public schools began like many others around the country in the mid-1800s:
separate and unequal. When Black students were finally granted free public schooling, it
took place in separate schools. Black teachers eventually organized and fought for quality
education, a fight that would continue throughout the late 1800s and to some extent, into
the present - extending from elementary classrooms to Austin’s early private and public
universities. Latino students would also face a segregated public school education.
Navigating federal laws, Supreme Court rulings and community forces, past moves by
both Austin ISD and the City of Austin seemed to inadvertently work against one another.
Not long after the district hired its first Hispanic teacher, Austin created a “Master Plan”
to force its primarily Black residents, and other ethnic and racial minorities to work and
live in East Austin. Over three decades later, when civil rights progress and federal
legislation should have informed more equitable advancement, the I-35 interstate
highway deliberately dissected the city.

The demarcation between East and West Austin cast a long-standing pall over Austin’s
ongoing attempts to desegregate. In the succeeding years, however, both community and
district leaders grew to look more like the communities they represented, coming
together to confront inequity questions arising from issues like state-mandated classroom
testing, public education funding, special education, dual language programs, and
equitable classroom and school opportunities. To help address its ongoing challenges, the
district hired its first Equity Officer in 2019 and implemented the Long-Range Planning
efforts discussed in this document, using an Equity by Design model, with an eye to how
their decisions would impact the next seven generations of Austin students and their
families. Part of this effort resulted in the passage of a $2.44 billion bond package in 2022,
which signified the district’s commitment, in large part, to modernizing historically
underserved schools.

To explore a compiled history of education in Austin ISD since 1876, please visit this webpage:
https://adisaclaritydata.com/aisdhistory/

To understand LRP events specific to this topic, please view this recording.
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Identifying Historically Underserved Communities

Underserved communities were identified as a starting point for community engagement
in the LRP process. Their identification helped AISD prioritize its focused outreach efforts
to further understand their needs. This step is important to Equity by Design and requires
the utilization of disaggregated data to ensure that the right people and groups are
included in conversations. To identify our underserved communities, we looked at data
about students, neighborhoods, and facilities. By looking at students and neighborhoods
first, we were able to prioritize engagement with groups that have been historically
underserved by systems both in and outside of the district. Below, we outline how each of
these data points were utilized.

Austin ISD Students

The AISD Equity Office collaborated with community stakeholders to develop an evolving
list of historically underserved student groups. Below is the list of student groups which
informed the LRP.

African American/Black Students

Asian & Asian American Students

Deaf and Hard of Hearing Students

Emerging Bilingual Students

Hispanic/Latinx Students

Immigrant Students

Indigenous Students

Girls/Young Women

Students who are identified with mental, cognitive & physical disabilities
Refugee Students

Students who identify as LGBTQIA+

Students identified as Economically Disadvantaged

Students who access Special Education Services

Students who are experiencing Homelessness and/or are in Foster Care

Brief descriptions of why these student groups were identified are included in the Austin
ISD Equity Action Plan. We chose to use federally reported race/ethnicity data, but not
self-reported; this is congruent with neighborhood data collected by the federal
government and was the district's standard at the time of analysis. Data from the
following groups was not available consistently at a district-level, and thus were not
incorporated into our analysis:
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e Students who are identified with mental, cognitive & physical disabilities
e Students who identify as LGBTQIA+
e Deaf and Hard of Hearing Students

Aside from the two all-girls/women schools, there was very limited variation in the
percentage of Girls/Young Women across co-ed schools. Thus, this underserved group
was also not incorporated into our analysis.

The final list of underserved student groups utilized included:
e Students of Color,
o African American/Black Students
o Asian & Asian American Students
o Hispanic/Latinx Students
o Indigenous Students
Emerging Bilingual Students,
Immigrant Students,
Refugee Students,
Students identified as Economically Disadvantaged,
Students who access Special Education Services, and
Students who are experiencing Homelessness and/or are in Foster Care.

See the Appendix for more detail regarding our Student Data analysis process.

As indicated in the map below, there are 114 schools with students enrolled in the district.

The 68 schools with high proportions of historically underserved students are located
mostly in the ‘Eastern Crescent’ of the district. The term, ‘Eastern Crescent’ refersto a

historically underserved but rapidly changing geographic arc in Austin that stretches from

East Austin to the eastern edges of North and South Austin, including the St. John’s
neighborhood in the Northeast and Montopolis south of the Colorado River. These
schools have high proportions of at least one historically underserved student group
enrolled. Some schools have high proportions of up to five or six groups.
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Above: Image of GIS Map indicating AISD campuses with a high proportion of historically underserved students.

Austin ISD Neighborhoods

Neighborhoods in Austin ISD were analyzed using the Social Vulnerability Index (SVI)
from the Centers for Disease Control (CDC). The Social Vulnerability Index, developed by
the CDC identifies the level of support a neighborhood needs during times of crisis. It uses
both demographic data and information about resources in a neighborhood to determine
the level of vulnerability. The index is divided into four areas:

e Socioeconomic Status,

e Household Composition and Disability,

e People of Color and Language, and

e Housing Type and Transportation.
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Census tracts were used as the unit of analysis when looking at social vulnerability.
Census tracts are small subdivisions of a county, similar to neighborhoods, that usually
include about 4,000 people. There are 181 census tracts within the district.

AISD contains some of the state’s most vulnerable neighborhoods and some of the least
vulnerable ones. Utilizing comparative state data versus comparative Austin data
provides a more realistic lens of the disparities seen throughout the district and better
highlights inequities. Twelve census tracts in the district were categorized as very high
vulnerability within the entire state of Texas (See Story Map for specific data).

Census tracts within the district were also compared. Neighborhoods were identified as
having high social vulnerability by comparing to other census tracts in the district. Census
tracts with SVI scores in the top 40% district-wide were considered high vulnerability. The
71 census tracts with high social vulnerability were concentrated in the ‘Eastern Crescent’
of the district. 52 of the 68 schools with high proportions of underserved students were in
socially vulnerable neighborhoods.

See the Appendix for more detail regarding our Neighborhood Data analysis process and a
full list of the vulnerability by facility used for the 2022 LRP.
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Above: Image of GIS Map indicating AISD campuses with a high proportion of historically underserved students and
social vulnerability of neighborhoods by census tract.

Community Reactions to the Data

When presented with the data in their LPC Meeting, committee members were not
surprised, as traditionally, the ‘Eastern Crescent’ of Austin has the most marginalized
populations, receiving the least amount of resources from Austin ISD. Frustration with
the fact that Austin’s history of segregation has not changed but has rather intensified
in many ways was voiced. While there are schools in all parts of Austin ISD in need of
repairs, the inequities in supplemental resources highlights the need to include
underserved students and neighborhoods in the planning process.
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Austin ISD Facilities

The condition of the schools and facilities and how well they support learning was
investigated. Research shows that quality educational environments help students reach
their full potential. Improving facility conditions and educational environments helps all
students, especially those who are underserved. One of AlISD's Seven Conditions for
Student Success emphasizes well maintained facilities that support state-of-the-art
instruction and support cultural identities and safety.

Facility condition (FCA) measures the physical condition of a building including the
systems that are broken, aging, and in need of repairs. Each building is given a Facility
Condition Assessment score (FCA) that is used to benchmark its condition against all
AISD buildings.. The FCA is derived by dividing the total repair cost, site-related repairs,
by the total replacement cost and subtracting it from 100. A facility with a lower FCA
percentage has more need, or higher priority, than a facility with a lower FCAS.

Educational suitability (ESA) evaluates how well a building supports teaching and learning
using the district's Educational Specifications as the standard. The ESA score is calculated
by rating several features of a school. The individual scores are combined to determine
the overall score, with 100 being the maximum score and indicating total alignment
between a building and the Educational Specifications. Data used in this analysis was
collected in 2021.

Upon analysis in 2021, sixty-five (65) schools were found to have a facility condition that
is average or worse and/or an educational suitability score that is unsatisfactory or worse.
These schools were scattered across the district. Thirty-eight (38) schools had average or
worse facilities AND a high proportion of historically underserved students. There were
twenty-five (25) schools that have average or worse facilities, a high proportion of
underserved students, AND high neighborhood social vulnerability (See Story Map for
specific data)
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Above: Image of GIS Map indicating AISD campuses with a high proportion of historically underserved students,
located in socially vulnerable neighborhoods, with poor facility condition indicators.

Data shows that there is no strong pattern to the location of facilities in most need of
repair. There were 12 in high vulnerability neighborhoods and 12 in low vulnerability
neighborhoods.

Similarly, there were five schools with poor educational suitability in high vulnerability
neighborhoods and three in low vulnerability ones.

PORTRAIT OF AUSTIN ISD THROUGH AN EQUITY LENS | 29



Above: Image of a committee member on a tour at Allison Elementary.

Experiencing Austin ISD Facilities

In addition to analyzing data on Austin ISD facilities, members of the LPC were invited to
tour several Austin ISD campuses. Tours provided committee members with the
opportunity to see facilities around the district. The tours included a variety of facilities
that showcased different cohorts, varying conditions, and different learning spaces.
Some inequities were immediately apparent, while others came to light in discussion
with the gracious principals and administrators who toured the committee through their
facilities.

The tours enabled the grounding and contextualization of the lived experiences
expressed by community members in order to better connect community feedback to
the LRP process. It was made evident that AISD educators go to great lengths to make
their spaces work for their students and provide the best learning environments they
can, regardless of the condition, age of the facility, or availability of resources.
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Focused Community Engagement

Once underserved communities were identified using triangulated data about student
demographics, neighborhoods, and facilities, LRP representatives from the district and
consultant teams set out to directly engage with those underserved communities. In
traditional planning and engagement, decisions are made based on the feedback of those
who show up. The AISD LRP process went directly to the people that, data showed, the
district has failed to both engage and support.

To best identify the problems experienced by students in underserved groups and their
communities, listening sessions and one-on-one, semi-structured interviews were
conducted primarily with people who attend or work at the twenty-five (25) historically-
underserved schools that were identified (this process is discussed in Identifying
Historically Underserved Communities). Members from AISD and consultant teams
conducted interviews and listening sessions with Parent Support Specialists (PSS),
parents of students who have been identified as underserved, Campus Advisory
Committee (CAC) and Parent-Teacher Association (PTA) members, community
organizations, educators and non-teaching staff, and district subject matter experts. More
than 580 individuals were engaged through these efforts.

Individuals were asked about their experiences within the district, the greatest
opportunities for improvement or growth, what things were missing or did not work well,
and what was working well. Insights from these engagements were then categorized
based on which committee the comments were associated with and then further grouped
into themes.

Here is an interactive map of our engagements:
https.//storymaps.arcgis.com/stories/6d3adéb77162467ea7al7a%e73533572

Here is a summary of our Phase 1 engagements:
https.//www.austinisd.org/sites/default/files/dept/lpc/docs/Enagagement%200verview%20En

glish.pdf
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Equity Reflection

Listening to the voices of the adversely affected is a key step in the Equity by Design process.
When connecting with families and listening to their lived experiences, it allowed the district
to have a better understanding of the multitude of challenges that many of these
communities encounter. While many engagement opportunities were created and ample
data collected, there are still improvements needed in how we can better reach out to
historically and currently underserved communities who are often left out in the decision-
making process. There is always an opportunity to improve future Long-Range Planning
efforts. One way in which future processes will improve is beginning with an intentional and
focused outreach prior to the establishment of a Long-Range Planning Commiittee. This step
will help the district expand better opportunities to implement a timeline that allows for
more thoughtful engagement and conversations with multiple stakeholder groups.
Additionally, building on that foundation will establish better practices where the LRP is
informed and connected to the process from the beginning.

Problem Statements

Once themes were identified from the focused engagement insights (i.e. community
comments), each committee reviewed the comments from each theme. The committees
then developed unmet need statements that identified ‘what’ the underlying need was,
‘who’ was affected by the lack of each need and ‘where’ (if applicable) the need was most
prominent. The development of these unmet need statements was an important step
because the statements served as the foundation for the rest of the process.

Some problems were identified that did not fit squarely into one committee’s work. These
were classified as “collaborative problems,” meaning more than one committee’s
perspective would be relevant in investigating causes and developing strategies to
address them.
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Equity Reflection:

During the creation of unmet need statements, there was a moment of reflection and iteration
that led to two major changes in the process:

1. The initial instructions used to write unmet need statements resulted in language
that put students and communities in the position of being “needy” instead of
placing responsibility for existing problems on the district and its systems. In order
to address this, committee members made updates to the wording of each
statement.

2. Asaresult of the change in the overall language of the statements it became clear
that rather than calling them “Unmet Need Statements” the process would be
better served if they were referred to as “Problem Statements.”

Once the problem statements were developed, committees reviewed their respective
statements and then prioritized and grouped problem statements according to feasibility:

e High feasibility: factors easy to implement within the district considering time,
funding, resources, staff etc.

e Medium feasibility: factors that are more difficult to implement but remain within
the district’s ability to control.

e Low feasibility: factors difficult to implement within the district given forces
outside of the district’s locus of control and/or considering level of resources
needed, timespan, policy etc.

Follow to view all the Problem Statements and associated Background Information.

Follow to view all the working documents behind the creation of problem statements.

This information fed into the next step of Equity by Design: conducting a root cause
analysis.

Root Causes

Identifying and understanding root causes is crucial to the Equity by Design process. Once
problems have been identified, it is imperative that we understand why those problems
exist and persist. In a traditional planning process, planning teams jump straight from
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problem identification to solution. The root cause step allows a planning team to dive
deeper into the underlying systemic causes of the problems and how we might start to
disrupt harmful institutional systems and ensure the work of the Long-range Planis
resolving the identified problems for both current students and generations moving
forward.

In order to incorporate a variety of voices and viewpoints, the root cause analysis was
conducted in multiple steps:

Using the ‘Fishbone Protocol’, committees were asked to brainstorm and group potential
causes, both external to AISD (e.g. state or federal policies, city infrastructure) and
internal to AISD (e.g. district practices or policies), for each problem statement (link to
Committee Fishbones). In order to provide time for the depth of discussion and
exploration necessary, committees focused on their highest priority problem statements
(top three), while AISD LRP project managers and other staff worked through the initial
root cause work for the remaining problem statements.

While committees were brainstorming, the broader Austin ISD community-at-large was
invited to provide their thoughts on causes for the top three priority problem statements.
All responses were read and incorporated onto the Root Cause Fishbones for each
committee.

Committee working groups were then asked to review the root cause fishbones and
identify causal relationships between potential root causes by asking ‘5 Why’s ‘ (link to 5
Why Workspaces).

This work became the starting point of a two-day ‘Root Cause Mapping’ exercise, in which
project managers, Parent Support Specialists, and district staff gathered to physically
map causes from all problem statement Fishbones into a single map, per committee, and
understand self-perpetuating cycles that can be interrupted to prevent problems from
reoccuring (link to Root Cause Mapping Photos). Those key root causes were used to help
committees determine how to most effectively develop strategies that will have lasting
impacts and informed the Decision-making Framework process.
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Above: Image of district staff working on the root causes for the Athletics Committee.

To view all the working documents behind the identification of root causes, see this link to
each committee’s Root Cause Background Data.

Asset Maps

The next phase of Equity by Design is Asset Mapping with the community. To best
understand what was already working in the community, committee members identified
various assets in categories aligning with DLR Group’s Healthy Communities Framework.
This framework and associated categories are based on the work of the Kaiser Family
Foundation and their identified Social Determinants of Health. These categories include:

Economic Support and Resources
Neighborhood and Community Environment
Community Education

Food

Health and Well-being AISD assets.
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The committees considered these assets through the lens of Service/Programs, Physical
Resources and Infrastructure, and Tools. This helped to identify what is already working
well within the district or in the school communities (link to Asset Mapping Workspaces).

Simultaneously, district data was used to create a District Data Explorer that identified
which programs and resources are located at various schools. Data was selected based on
the themes and challenges heard in community engagement, staff and expert interviews,
and committee workshops and was intended to provide context to the various problems
perceived. Looking at data at the campus level, like academic programs, transportation,
and family supports, helped committees identify gaps in access and find opportunities for
improvement. This data is now available to assist in district implementation of
recommended strategies

Lessons Learned: Asset Mapping Utilization

Asset Mapping is an important part of the Equity by Design process. However, the
timing and lack of initial clarity about how it would fit into the process resulted in a lack
of integration of this step fully into the Equity by Design process. While the asset maps

did not directly impact the strategies and recommendations, they are now available to
assist in district implementation of recommended strategies. Committees were also
encouraged to discuss and highlight assets they know from their own lived experiences
in framing their recommendations.

PORTRAIT OF AUSTIN ISD THROUGH AN EQUITY LENS | 36


https://www.austinisdlrp.org/

Defining Strategies and Goals




Strategy and Goal Creation Process

After understanding the key problems facing Austin ISD, LRP committee members began
the process of articulating the desired state of the district. The goal development process
encouraged committee members to think through the critical components of the intended
outcome, including the desired change anticipated, who is the intended beneficiary, how
we might measure the progress, and how the goal links to the seven conditions of student
success (follow this link to view the Goal Development Workspaces).

After the committees came to consensus on the WHAT (intended outcome), and the
WHO (intended beneficiaries), they brainstormed the HOW (strategies). Committee
members were first encouraged to brainstorm freely, thinking about infrastructural and
operational solutions, layering these with any strategies currently underway with similar
goals in mind. Across multiple meetings, committee members continued identifying and
refining strategies.

In May of 2022, strategies were divided into bond strategies (i.e. strategies which would
require bond funding) and operational strategies (i.e. strategies which don’t require
funding or would fall into the annual budgeting cycle of district funds). Due to the urgency
of compiling recommendations in time to call a November bond, the operational strategy
process was put on hold until the fall of 2022 in order to focus on developing bond
strategies further.

Committees prioritized their strategies and recommendations using a Decision-making
Framework (DMF). A Decision-making Framework is a tool with set questions and
prompts aimed at supporting equitable decision making through the consideration and
weighting of factors that support equitable outcomes. Development of each Decision-
making Framework is discussed in conjunction with the strategies it was used to prioritize.

Additionally, committees identified that many bond strategies had synergies and overlaps.
They were organized into broad themes and committees came together in a collaborative
setting to discuss these overlaps and potential elements requiring more intentional cross-
committee discussions. Strategies deemed similar were assigned to one committee to
take on for the future decision-making effort so that the strategy only needed to be fully
explored once. For example, several committees had strategies that involved ADA
improvements. It was determined that the facilities committee would spearhead the
strategy through the Decision-making Framework. Nonetheless, it was decided that each
committee’s respective ADA-related strategy will still be included in the final plan
document, as desired and where applicable.

The remainder of this section is divided into bond strategies and operational strategies
and their respective refinement.
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Bond Strategies

The LPCs gathered multiple times across three weeks to run proposed strategies through
the Decision-making Framework. These strategies and recommended facilities for
modernization were submitted to the Bond Steering Committee for their consideration
for bond funding (see LRP Background Information).

The Decision-making Framework for Bond Strategies consisted of two parts. Part 1 was
the completion of an Equity Rubric, in which each committee discussed the identified
Problem Statements and their associated Bond Strategies to help prioritize which
strategies would have the most significant impact on bridging equity gaps in the district.
Part 2 utilized data to identify and prioritize which campuses should receive each

strategy.

Decision-Making Framework

Part 1: Equity Rubric
(Prioritizing the "What')

Equity by Design ‘ o Bond
Strategies at Historically Part 2: Cowparlng LF‘}P - Funding
Underserved Campuses Opportunity Index’ with

strategy-specific data
(Identifying the "Where')”

Mote: Bond funding will prioritize underserved communities except in the case of critical
facilityfsafety deficiencies (identified by Very Unsatisfactory and Unsatisfactory FCA and/for . .
Unzatisfactory ESA or other lifefsafety data). with some exceptions

Decision-making Framework Part 1: Prioritizing the ‘What’

A workgroup was established to support the creation of a Decision-making Framework
(DMF) to guide the prioritization process. This DMF Workgroup identified Guiding Pillars
(informed by the Equity-Focused Decision-making ) to guide the conversation and
prioritize strategies. Each committee answered the following questions:

e Which problem statements were informed by diverse people and perspectives
(Engagement)?

o Committees identified who identified the problem being discussed,
prioritizing those informed by multiple stakeholder types and those directly
impacted. Some problems were identified by the committee itself and thus,
members were challenged to discuss their own diversity and experiences.
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e Which problem statements address predictable and systemic harm on students
and staff from underserved communities (Harm)?

o Committees discussed direct and indirect harm that is caused by the
problem identified, centering the conversation on the experience of those
impacted.

e Which strategies directly address root causes (Root Causes)?

o Committees reflected back on the root causes (see Background
Information) in order to ensure strategies appropriately disrupt the causes
for current inequities and aim for systemic change.

e Which strategies impact learners as often as possible (Frequency)?

o Committees evaluated strategies for the frequency of impact a strategy
would have on the intended stakeholders. For example, a furniture solution
may be interacted with on an ‘hourly’ basis while some space types may only
be accessed ‘weekly’ or less. This served as an additional data point to
potentially highlight strategies which would provide more frequent
benefits.

e Which strategies are based on supporting evidence (Evidence)?

o Committees discussed their confidence in the success of proposed
strategies based on existing evidence. Evidence in this discussion was
defined in numerous ways. Evidence considered included formal, academic
research studies, case studies from another district, or something that AISD
has implemented elsewhere. The goal was to discuss any examples that
would speak to likely success of bridging equity gaps.

Each of the aforementioned questions were data points available to the committee when
making their prioritization. Narrative is provided in the Background Information for each
committee, summarizing the conversations and the anticipated impact the strategy will
have on reducing equity gaps. The full commentary documented in the Part 1 Equity
Rubric can be found in the Appendix.

Note: Strategies were not prioritized across committees. Rather, each committee
submitted their own recommendations and priorities for capital projects for the Bond
Steering Committee to consider.

Decision-making Framework Part 2: Identifying the ‘Where’

For the purposes of bond funding, strategies were first categorized as “Facility” or
“Undesignated” strategies.
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A Facility-based strategy is one in which bond funds will be allocated to a specific campus
for a specific type of project (e.g. updated Visual and Performing Arts spaces at X,Y, Z
campuses). This is possible when we have data that can tell us deficiencies which align
with the strategy (i.e. the ESA and FCA).

An Undesignated strategy is one in which a project will impact all campuses or dataisn't
available to designate specific campuses (ex: security fencing or roofing improvements). In
these cases, a certain dollar amount of funds can be allocated to campuses after the bond
is passed. These strategies did not need to be evaluated against specific data points.
Oftentimes committees did want to ensure that certain criteria be utilized when the bond
funding is ultimately allocated (e.g. prioritize campuses with enrollment less than 30% and
those with X, Y, Z programs). These requirements were shared with the Bond Steering
Committee.

Opportunity Index

To ensure we were reaching historically underserved students and not furthering the
inequities caused by previous methods of decision-making, the LRP prioritized
implementing projects at “High Opportunity” facilities as defined through the LRP
Opportunity Index, as defined below. A designation of “High Opportunity” means that
there is a larger opportunity at that campus to improve equity within the district. These
campuses are ones which serve the largest proportions of underserved students and were
identified based on neighborhood vulnerability and/or attributes of their student
enrollment.

Specifically, a facility was listed as "High Opportunity" if one of the following conditions
were met:

e |[f the school enrollment had a high number of historically underserved students in
the highest quintile (top 20%) AND had a high neighborhood vulnerability (using
the CDC'’s social vulnerability index, calculated by averaging the SVI of each census
tractinits attendance area - refer to Austin ISD Neighborhood Data Analysis for
more information), or

e Ifthere were three or more identified groups of underserved students (refer to
Austin ISD Student Data Analysis for more information) in the top two quintiles
(top 40%), regardless of neighborhood vulnerability, or

e |[fitwasacentral or district-wide facility that was in a census tract that had a high
neighborhood vulnerability
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The schools/facilities identified as high opportunity for the 2022 LRP are below. See the

Appendix for the specific methodology for the rankings indicated.

High Opportunity Facility Rankings

N

Nouhow

= o ©

11
12.
13.
14.
15.
16.

17.
18.
19.
20.

21.
22.

GarciaYMLA
Wooldridge
Elementary

Hart Elementary
Barrington Elementary
Dobie Middle

Webb Middle
Northeast Early
College High
Andrews Elementary
Burnet Middle

. Guerrero Thompson

Elementary

Sadler Means YWLA
Pickle Elementary
Mendez Middle
McBee Elementary
Langford Elementary
Navarro Early College
High

International High
Martin Middle

Linder Elementary
Eastside Early College
High

Harris Elementary
Wooten Elementary

23.
24.
25.

26.
27.
28.
29.
30.
31
32.

33.
34.
35.
36.
37.
38.

39.
40.

41.

42.

Sanchez Elementary
Brown Elementary
Travis Early College
High

Galindo Elementary
Overton Elementary
Rodriguez Elementary
Padron Elementary
Govalle Elementary
Houston Elementary
Oak Springs
Elementary

Pecan Springs
Elementary

LBJ Early College High
Cook Elementary
Allison Elementary
Perez Elementary
Walnut Creek
Elementary

Graham Elementary
Uphaus Early
Childhood Center
Graduation
Preparatory Academy
at Navarro ECHS
Norman-Sims

43.
44,
45.
46.
47.
48.
49.
50.

51
52.
53.

54.
55.

56.
57.

58.
59.
60.
61.
62.

Elementary

Widen Elementary
Jordan Elementary
Ortega Elementary
Palm Elementary
Winn Elementary
St. EImo Elementary
Odom Elementary
Pleasant Hill
Elementary

Lively Middle

Reilly Elementary
Travis Heights
Elementary

Zavala Elementary
Alternative Learning
Center

Southeast Bus Terminal
Clifton Career
Development School
Nelson Bus Terminal
Nelson Field

Delco Center

Noack Sports Complex
Service Center

Being designated as “High Opportunity” and the associated ranking were two of multiple
data points utilized in determining bond funding recommendations and
identifying/prioritizing where other LRP strategies should be applied. Additional data
points such as facility condition, educational suitability, program availability, among
others, were utilized and the final recommendations were not limited solely to “High
Opportunity” facilities. The decision of which data to utilize was made individually for
each strategy, for each committee. Each strategy was listed in combination with the data
and method utilized to identify and prioritize campuses and/or facilities. The full
recommendations presented to the Bond Steering Committee can be found in the

Appendix.
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Operational Strategies

Committees resumed their work on their operational strategies in the Fall of 2022, giving
them an opportunity to use the space for reflection provided by the summer break to re-
evaluate their work with a critical eye. Committees reviewed the strategies they had
brainstormed through the following key questions to either eliminate or revise ineffective
or redundant strategies:

1. Does this strategy address the goal components identified by our committee? Does
this strategy solve the problem statement for historically underserved students
and communities?

2. Isthere more than one strategy proposing the same or similar action(s)?

Through these efforts, committees revised and strengthened their operational strategies.
While refining their strategies, committees also organized them thematically to support
cross-committee strategy collaborations. Due to the interconnected nature of the LRP
work, many committees analyzed similar problems from different perspectives.

Strategies across committees that were thematically similar were organized into a
singular workspace. Committees reviewed the list in order and shared their strategies and
the context behind it. Project Managers and Subject Matter Experts from the district were
invited to provide additional data, practices, policies, and insight as committees
collaborated to develop shared goals and strategies. Shared goals were not owned or led
by any one committee, but consisted of strategies that combined the work of all related
committees around that subject area. Multiple shared goals emerged from these cross-
committee strategy collaborations. Similarly, a few goals were identified that did not align
with a specific committee and were designated as “collaborative” goals.

Decision-making Framework Part 1: Understanding the Impact

Committees used a simplified version of the Decision-making Framework (i.e. Equity
Rubric) to prioritize goals that had associated operational strategies. This Decision-
making Framework, informed by the DMF Workgroup, was an adaptation of the same key
guestions in the Equity Rubric utilized for Bond Strategies. The questions supported a
facilitated conversation with committee members, eventually resulting in the
prioritization of overall goals.

The Decision-making Framework required committees to discuss the following questions:

e Which goal(s) could have the most impact on root causes?

o Committees reflected back on the root causes in order to ensure that goals
(and their operational strategies) appropriately disrupt the root causes for
current inequities and aim for systemic change.
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e Which goal(s) have the most impact on historically underserved students and/or
communities?

o Committees reviewed all of the categories of underserved
communities/students (as defined by AISD and included in the LRP analysis
(link to Operational Equity Rubrics) and identified how many of those
groups would be impacted by each individual goal.

e Which goal(s) are most likely to disrupt inequity based on existing evidence?

o Committees discussed their confidence in the success of proposed
strategies based on existing evidence. Evidence in this discussion was
defined in numerous ways. This could be a formal, academic research study,
a case study from another district, or something that Austin ISD has already
implemented elsewhere. The goal was to discuss any examples that would
speak to likely success of bridging equity gaps.

e Which problem statement(s) were informed by the most diverse perspectives?

o Much of this information was not generated during this workshop, but
rather pre-populated from the previous Equity Rubric for the committee’s
reference. Committees expanded upon their previous discussion in context
of the full goal and identified operational strategies and ensured that
problem statements not discussed previously due to not having an
associated bond strategy were incorporated.

Decision-making Framework Part 2: Prioritizing the ‘When’

Following the Equity Rubric discussion, individual committee members independently
categorized each goal in regards to immediacy. Full committees then came together to
reach consensus on one of three goal start times that would be recommended to the
chiefs:

e Immediate (start years 1-2),
e Near Future (start years 3-5), or
e Future (start years 6-10).

Operational strategies were then organized into “Goal Summary Sheets” which include a
summary of the goal, associated problem statements, links to relevant background
information (e.g. root causes, data utilized, etc.), and applicable bond and operational
strategies. Committee members also designated when a strategy should begin.
Accountability for both the overall goal and the individual strategies was assigned to a
specific Chief position in the district along with identified ‘Necessary Collaborators.’
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District-level Collaboration

In order to ensure the feasibility of LRP recommendations, intentional collaborations
between LPC and the district were organized. To prepare for these ‘Chief Collaboration’
sessions, each Chief was asked to review all of the Goal Summary Sheets, particularly
vetting the immediate goals and strategies assigned to them. Chiefs were asked to review,
comment, and add clarifying questions to the work the committee had produced. This
work was a significant amount of effort for Chiefs and for department leaders working
under them, but it was critical to the success of the collaboration sessions.

Above: Image of district staff and the Visual and Performing Arts Commiittee discussing goals and strategies.

The Chief Collaboration sessions took place in November 2022 and were an opportunity
for Chiefs, any subject area experts from departments under them, and committee
members to collaborate on how to move the goals and strategies proposed by the
committees forward. Chiefs or their designated representatives engaged in a dialogue
with each committee to understand the intent and desired outcomes from the LPC and
community perspective, while honestly and openly bringing up concerns they had in
operationalizing the recommendations. Additionally, Chiefs provided ideas and solutions
that committees may not have identified to collaboratively solve the problems and move
the work of the LRP forward. The committee members had the opportunity to convey
their highest priorities, and why, to help Chiefs and other district staff strategize how the
Long-range Plan can begin to be implemented according to its intent by the LRP
committee members.
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Following these collaborative worksessions, the LPC continued to meet bi-weekly (or
more as needed) to refine their Goal Summary Sheets.

Lessons Learned: Overarching Goals

Some problem statements identified in the LRP process did not explicitly link to any of the
seven planning categories. These were labeled as ‘overarching’ with the intent to be developed
further in collaboration with relevant departments. However, since the process was focused on

committee work, time did not allow for these goals and associated strategies to be as fully
vetted as committee-specific or shared goals and strategies. While they are still included in the
LRP, they require further review by accountable chiefs and relevant departments. If
refinements are suggested, district staff will communicate those changes to the co-chairs of
the LPC.
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LRP Recommendations: Goal Summary
Sheets




The recommendations from the LRP were developed in the form of Goal Summary
Sheets: a digital, collaborative space that condensed the intense work from the LRP
process into concise, actionable information. Goal Summary Sheets contain the goal that
is to be achieved, key implementation information (i.e., success metrics, accountability,
and goal start timeline), which problem the goal is trying to solve, and the associated Bond
Strategies and Operational Strategies that the committees are proposing to achieve that
goal.

The Goal Summary Sheets for Individual Committees, Shared Goals (developed in
collaboration between two or more committees), and Overarching Goals (identified as
important but not aligned with any of the seven planning categories) are on the following
pages. Each committe